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  Chapter [1]:    Wellbeing Policy Statement & Purpose:  
 
 

[1.1] Statement: 
 

At the Oxford School, We do believe that promoting the wellbeing of 
our students and young people is a shared community responsibility 
and is everybody’s business. This promotion could be done through a 
range of activities and approaches to support the academic, 
physical, mental, emotional, social and spiritual development of all 
children and young people. We aim to equip students and young 
people with the knowledge, skills and competencies to deal with 
challenges that impact on their wellbeing. 

 
This   policy    statement    provides    an    overarching    structure 
encompassing existing, ongoing and developing work in this area as per the need of our students and the 
school personnel. 

 
“Wellbeing is present when a person realizes their potential, is resilient in dealing with the normal 
stresses of their life, takes care of their physical wellbeing and has a sense of purpose, connection and 
belonging to a wider community. It is a fluid way of being and needs nurturing throughout life”. 

 

The policy recognises that wellbeing education occurs throughout life and in a variety of settings. While many 
factors which influence wellbeing are located in the home and the community, the school can be a powerful 
context for healthy development in enhancing protective factors and minimising risks. The policy provides the 
whole school with multicomponent and preventative approach to wellbeing promotion, based on international 
research and best practice. A whole school approach involves all members of the school community engaging in 
a collaborative process of change to improve specific areas of the school life that impact on wellbeing. Adopting 
this approach has been found internationally to produce a wide range of educational and social benefits for all 
stakeholders. A whole school approach supports the integration of systems within the school community and 
creates capacity to be reflective and responsive to the needs of the school and members of the school 
community. 

 
[1.2] Purpose: 

 
❑ The promotion of wellbeing   to be at the core of  the ethos of the school. 
❑ To provide evidence-informed approaches and support, appropriate to need, to promote the wellbeing of 

all students and school personnel. 
❑ All students and personnel on school campus are valued and 

they feel able to talk openly with trusted adults about their 
thoughts and concerns without hesitation. 

❑ The school environment reflects positive mental health and 
wellbeing. 

❑ To ensure The Oxford School, Dubai provides a comfortable, 
safe, supportive and stimulating environment that is responsive 
to the personal, social and emotional needs of all members of 
the school community. 

❑ To build an atmosphere of trust and to help children and staff 
grow in self-esteeming atmosphere. 

❑ To encourage the students and school personnel to value one 
another and to respect the views of other members of their 
community. 

❑ To build strong, warm and positive relationships among students, 
staff and parents. 

 

 
  Chapter [2]:    Key Principles:  

 

The Oxford School plays a vital role, in the promotion of student’s academic, physical, mental, emotional, 
social and spiritual development. Our education system is key to equipping the students with the 
knowledge, skills and competencies to deal with challenges that may impact on their wellbeing. 

 

The development of this policy has been guided by key principles, which in turn will guide its 
implementation and monitoring: 
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❑ Student-centered: The wellbeing needs and the best interests 
of our students are a central focus of this policy. This 
requires us to respect and value the voice of students and 
school personnel and to foster their belonging and 
connectedness to the school community. This ensures a sound 
developmental base for present and future wellbeing, as well as 
academic achievement. 

❑ Equitable, fair and inclusive: All students and school personnel 
need access to equitable, fair and inclusive opportunities to 
develop their wellbeing in ways that are responsive and suitable to their particular needs and 
contexts. Practices need to be tailored, responsive and relevant, building on the existing strengths 
of students, school staff, families and school communities. 

❑ Evidence-informed: This policy promotes the use of evidence-informed practice, which brings together 
local experience and expertise with the best available evidence from research. It acknowledges that 
what works in one context may not be appropriate or feasible in another. 

❑ Outcomes focused: This policy promotes continuous improvement practices and the use of data 
relating to outcomes to guide practice in the Oxford School in relation to the promotion of wellbeing 
for all students and community members. 

❑ This policy ensures the use of a self-reflection process for the identification, monitoring and review of 
outcomes. 

❑ Partnership & Collaboration: The wellbeing of our students is a shared responsibility. Working in 
partnership with other stakeholders is key to ensuring this policy is implemented. 

 
 

 
  Chapter [3]:    The school role in wellbeing promotion:  

 

Wellbeing education occurs throughout life and in a variety of settings. Promoting the wellbeing of our 
students, school personnel and parents is a shared community responsibility and is everybody’s business. 
While many factors which influence wellbeing are located in the home, the school, situated within the 
community can be a powerful context for healthy development in enhancing protective factors and 
minimizing risks. The Oxford school plays a key role in developing and enhancing student’s wellbeing as 
they spend a large proportion of  their time in school during their formative years. 

 

[3.1] Protective factors: 
 

Risk and protective factors relating to wellbeing promotion that are 
specific to the school setting have been identified. In the school setting 
wellbeing protective factors include: 

 
– Positive relationships with peers and teachers - including 

positive teacher classroom management strategies and a 
sharing of positive behavior management practices with parents. 

– A sense of belonging, security and connectedness to the 
school through a positive school climate and participation in 
school and community activities. 

– Opportunities for social and emotional learning including the 
development of attention and planning, self-awareness, self- 
management, relationship and responsible decision-making skills. 

– Opportunities for the development of knowledge and skills providing a sense of mastery and self- 
efficacy. 

– Fostering expectations, recognizing contributions, effort and achievement and providing opportunities for 
success. 

– Wellbeing of school personnel. 
– Protocols and support systems that proactively support children and their families should difficulties arise. 
– Opportunities to develop the necessary skills to cope with using online technology in a safe and 

appropriate way. 
– Opportunities to develop skills to manage stress that may be linked to school work. 
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[3.2] Risk factors: 
 

In the school setting wellbeing risk factors include: 
– Disengagement, absenteeism, isolation and alienation. 
– Violence/aggression, bullying and relationship difficulties. 
– Low achievement/learning difficulties/special educational needs including social, emotional and 

behavioral needs. 
– Cultural differences. 
– School transitions. 
– Poor connection between family and school. 
– Harsh and inconsistent discipline. • 
– lack of opportunity to develop social and emotional learning, including problem solving and coping 

skills. 

 

Protective factors have been found to promote positive outcomes for the school community stakeholders, 
even when they have been exposed to risk factors. Within the school context, therefore, implementing a 
preventative wellbeing promotion process that has a focus on strengthening school-based protective factors 
and minimising school-based risk factors is recommended. 

 
The Oxford school has adopted a whole school approach involves all members of the school community 
engaging in a collaborative process of change to improve specific areas of school life that impact on 
wellbeing. The school approach has been found to produce a wide range of educational and social 
benefits for students, including improved behaviour, increased inclusion, improved learning, greater social 
cohesion, increased social capital and improvements to mental health. 

 

 
  Chapter [4]:    Continuum of Support:  

 

The school continuum of support recognises that individual students can have different needs at different 
times.     Those at greater risk and with greater needs may require more specific and targeted support, 
in addition to the support provided to all students in their class-based groups. Some students will still 
require additional support from specialist support services external to the school. Effective implementation is 
assisted by having: 

❑ A sound theoretical base and rationale. 
❑ Specific, well-defined goals. 
❑ A direct and explicit focus on outcomes for each component of  a whole-school approach. 

 

 
 

At the Oxford school, we ensure the successful delivery of a wellbeing promotion process in many school aspects. 
The school senior leaders play a critical role in implementation, including in the review and development 
of school structures to support that implementation including the engagement in reflective practices including 
appreciative to consider the implications of policy. We enhance professional development through shared 
learning, to give voice to creativity and to build shared ownership by creating internal and external 
networks. The development of structures within our school such as student support teams, supportive 
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consultation models and the use of reflective practices help the school to engage in collaborative practice 
and to consider our own systems from within. The role of the school teachers has also been found to be 
paramount to children and young people’s wellbeing, and reaches beyond teaching and learning. The 
relationship that teachers develop with the young person is a key influence on wellbeing development. 
Access to ‘one good adult’ who can guide and support a young person at a vulnerable time is an 
identified protective factor. Furthermore, support for the wellbeing of staff is also an essential element, 
and crucial to sustaining teacher/resource staff engagement, enthusiasm and ability to model resilience. 
It builds staff capacity to cope with challenges and adapt to change, and creates conditions to support 
and motivate staff to be effective. 

 

 
  Chapter [5]:    Whole School Approach:  

 

The Oxford School new implemented policy has been successful to explore both gifted and talented students 
earlier. Giftedness is not always visible and easy to identify. Its visibility can be impacted by cultural and linguistic 
background, gender, language and learning difficulties, disability, socio-economic circumstance, location and 
lack of engagement in curriculum that is not matched to their abilities. 

 

The whole school approach involves everyone (school leaders, teachers, staff, students and parents) to embed 
a safe and inclusive learning culture and environments, including: 

❑ Providing social and emotional skills programs. 
❑ Providing timely support for those with additional needs. 
❑ Involving students and families in decision-making. 

 

Resilience building for students: 
 

Resilience is the ability to cope and thrive in the face of negative events, challenges or adversity. It is a skill that 
can be developed through: 

❑ Positive social connections. 
❑ Safe environments. 
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❑ Life skills such as positive coping and problem solving skills. 
❑ Pro-social values. 
❑ Positive self-regard. 
❑ A sense of purpose and agency or responsibility. 
❑ Building staff capacity to promote and protect mental health. 

 

When the school staff, leaders, teachers and educators are given the resources and tools to promote and model 
behaviours, values and inclusivity, this improves teacher-student relationships and builds inclusive and safe 
school communities to support everyone's wellbeing and improved learning outcomes. 

 

 
  Chapter [6]:    Wellbeing Promotion Indicators of Success:  

 

The indicators of success outlined are the broad outcomes to 
which the school aspires and want all stakeholders’ to 
accomplish. The school uses the wellbeing promotion indicators 
of success to identify its own strengths and targets for 
improvement, and to actively monitor the progress and outcomes 
in relation to wellbeing promotion over time. The school does this 
by accessing the opinions and views of all stakeholders 
throughout the process. 

 

1. Culture & Environment: 
– Students and staff members experience a sense of 

belonging and feel safe, connected and supported. 
– Systems are in place so that the voice of the child/young person, teacher and parent are heard and 

lead to improvements in the school culture and ethos. 
 

2. Curriculum (Teaching & Learning): 
– Students experience positive, high-quality teaching, learning and assessment, which provides 

opportunities for success for all. 
– Students access curricular activities to promote their physical, social and emotional competence to 

enhance their overall wellbeing. 
 

3. Policy & Planning: 
– The school uses a self-evaluation wellbeing. 
– Promotion process to develop, implement and review wellbeing promotion. 
– The school incorporate wellbeing promotion into. 
– The whole school policies and practices. 

 

4. Relationships & Partnerships: 
– Children and young people, their parents and other external partners are actively involved in 

wellbeing promotion within the school community. 
– All adults in the school have an increased awareness of the importance of wellbeing promotion, 

including listening to children and young people, and signposting them to internal or external 
pathways for support when needed. 

 
❖ To implement this policy the school is required, to use self-evaluation (SSE) process to initiate a wellbeing 

promotion review and development cycle. 
 

 
  Chapter [7]:    Measurable Success:  

 

 
Using measurement to evaluate provision for wellbeing in the school 
system gives us an indication of its effectiveness, signposts the need for 
improvement, and shows the ability of the school to reflect on its 
systems. Outcomes and accountability matter so we need to be 
ambitious in establishing an understanding of what can be achieved in 
contributing to the wellbeing of students and school personnel. A variety 
of measures of success to be considered when evaluating the outcomes 
of the school’s wellbeing. 
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[7.1] Measures for Success: 
 

❑ Student attendance. 
❑ Successful school completion. 
❑ Successful transitions of students. 
❑ Data gathered in the school (e.g. via survey, interview, checklists). 
❑ Data gathered through consultation with students, parents, teachers and other staff members. 
❑ Information from inspection reports. 

 
[7.2] Overall Goal & High Level Actions: 

 
Our main goal is to ensure that the school stakeholders have embedded a dynamic wellbeing promotion process 
encompassing a whole school approach and reflecting the four key areas and indicators of successful wellbeing 
promotion. While good practices are already established in wellbeing promotion, realising the school’s ambition 
and vision for success require focused attention. The following seven high level actions support the realisation 
of this vision. 

 
– Strengthen and align current structures within the school phases 

to ensure the coordinated implementation of this wellbeing policy 
statement and practice. 

– Plan and provide for the national roll-out of a professional 
development process to facilitate the whole school to engage 
with and embed a self-evaluation wellbeing promotion process 
which builds professional capacity and collaborative cultures. 

– Provide for an aligned, comprehensive and easily-accessible 
programme of support for the whole school to address school- 
identified wellbeing promotion needs. 

– Consider how the school system is meeting current and future 
teachers’ learning needs relating to wellbeing promotion. 

– Develop a research based framework for the evaluation of wellbeing promotion. 
– Improve use of supports for students at key points of transition within and between education settings. 

– Promote the wellbeing of the school personnel. 
 

 
  Chapter [8]:    Wellbeing Policy Statement Implementation Process:  

 
 

[8.1] Implementation overview: 
 

An Implementation Plan for the academic year (2021 – 2022) 
is set in respect of the high level actions. Effective realisation 
of this policy requires allocation of resources to ensure actions 
are carried out. The initial programme of work include: 
❑ Trialing, evaluating and refining the use of the online 

wellbeing resources to support the wellbeing promotion 
process. 

❑ Enhancing existing structures that support wellbeing 
implementation. 

❑ Engaging in consultation with the partners in education 
including students and parents. 

❑ Coordinating the work of support services and clarifying 
roles and responsibilities. 

❑ Building capacity in the school in wellbeing promotion and promoting communities of practice and 
collaborative culture. 

❑ Raising awareness regarding supports for teacher wellbeing. 
❑ Focusing on improving guidance counselling provision. 
❑ Improving collaborative practice across all school stages. 
❑ Publication of a circular to advise the school personnel on the use of external programmes and facilitators 

to promote a whole school, multi-component approach to wellbeing promotion. 
 

Through the effective use of the wellbeing resources, the school monitors its work to improve wellbeing 
promotion. Progress on addressing the statements of effective practice is specific and tailored to the wellbeing 
needs identified by stakeholders. 



Mental Health & Wellbeing Policy, The Oxford School, Dubai - Page 10 of 11 -  

[8.2] Elements of implementation: 
 

❑ Strengthen and align current structures within the school stages to ensure the coordinated implementation 
of this wellbeing policy statement for practice. 

❑ Consider and agree an optimal structural arrangement within the whole school for effective implementation 
of this wellbeing policy statement for Practice. 

❑ Establish a wellbeing implementation working group with a wellbeing coordinator / counselor to lead the 
work of supporting implementation of the wellbeing policy statement for practice. 

❑ Develop a cross-departmental structure to facilitate consultative processes and protocols between the 
school and the education partners as appropriate. 

❑ Convene a wellbeing implementation advisory group of key stakeholders including students and external 
experts, to advise on implementation of the wellbeing policy statement practice. 

❑ Support the work of the student’s mental health. 
❑ Publish within the action plan for education reporting framework the progress made in delivering quarterly 

actions. 
 

[8.3] Wellbeing Statements of Effective Practice for All: 
 

– Teachers’ preparation for teaching and learning explicitly 
references teaching, learning and assessment approaches that 
promote collaborative learning, peer and self-assessment and a 
sense of achievement. 

 
– Teachers design and prepare teaching/learning approaches and 

assessment of learning outcomes which are differentiated for the 
students, providing adequate access, challenge and 
opportunities for success. 

 
– Teachers use various teaching and assessment methods that promote a sense of achievement and 

differentiate their expectations to promote full participation and achievement for all students. 
 

– Teachers are encouraged and facilitated to attend relevant CPDs to meet the needs of the school 
population and are encouraged to incorporate and model learnings in their practice and engage in 
collaborative working. 

 
– Teachers use opportunities to promote wellbeing across the curriculum. 

 

– Where an extra-curricular programme is provided, the school links with community-based clubs and 
organisations to ensure that it is broad, accessible and inclusive. 

 
– The school uses of programmes/facilitators when guest speakers are invited to contribute to wellbeing 

promotion in the school. 

 
– Where an extra-curricular programme is provided, students and parents are invited to actively participate 

in planning the programme. 
 

– A broad range of children and young people’s success is rewarded and celebrated to demonstrate the 
value the school places on all types of achievement. 

 
– Student’s enjoyment in learning is evident and is linked to a sense of making progress and of achievement. 

Children and young people are motivated to learn, and see themselves as learners, demonstrating this in 
their positive approach to classwork and homework. 

 
– Wellbeing promotion within the school develops children and young peoples’ awareness of mental health 

difficulties and information is shared about when to seek help and who to go to when distressed. 
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  Chapter [9]:    Policy Review  
 

This Inclusive Education Policy has been created on (January 03, 2022) by: Moustafa Mahmoud, Head of 
Inclusion and it has been revised by: Ms. Daspo Yiappos, Principal of the Oxford School, Dubai, United Arab 
Emirates and by the senior leadership team members. 

 

 
Annual review 

Date(s) 
Amendment Date(s) Review Committee Signature(s) 

 
June 05, 2022 

 
❑ Principal: Ms. Daspo Yiappos. 

 
❑ SLT Members. 

 
❑ Head of Inclusive Education: Mr. 

Moustafa Mahmoud. 

❑ School Counselor. 

 

 
December 10, 2022 

 
❑ Principal: Ms. Daspo Yiappos. 

 

❑ SLT Members. 
 

❑ Head of Inclusive Education: Mr. 
Moustafa Mahmoud. 

❑ School Counselor. 

 

June 05, 2023 ❑ Principal: Ms. Daspo Yiappos. 
 

❑ SLT Members. 
 

❑ Head of Inclusive Education: Mr. 
Moustafa Mahmoud. 

❑ School Counselor. 

 

December 10, 2023 ❑ Principal: Ms. Daspo Yiappos. 
 

❑ SLT Members. 
 

❑ Head of Inclusive Education: Mr. 
Moustafa Mahmoud. 

❑ School Counselor. 

 

June 05, 2024 ❑ Principal: Ms. Daspo Yiappos. 
 

❑ SLT Members. 
 

❑ Head of Inclusive Education: Mr. 
Moustafa Mahmoud. 

❑ School Counselor. 

 

December 10, 2024 ❑ Principal: Ms. Daspo Yiappos. 
 

❑ SLT Members. 
 

❑ Head of Inclusive Education: Mr. 
Moustafa Mahmoud. 

❑ School Counselor. 

 

 


